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‘INTRODUCTION . =~

' What is the natyre . and scope of dellberate 1nvolvement ,
) - of adults 1n formal and non»formal part-tlme 1earn1ng o

act1v1t1es in a reglon contalnlng an abundance of. &
1nst1tukzons of formal education? What is the SpeCIflC
contrlbutlon whlch educational broadcastzng and, ‘in

"general, educat;onal communlcatlons medla can make in ; 4
an area - whlch is probably one of the most med1a~saturategw ‘v

areas 1n the wor1d° To answer the first questmon, a

L'major probabzlmty sample survey was carried out.by the
’:Ontarlo Educatlonal Communications Authorlty (OECA).~

The OECA operates a network of educat10na1 telev;szon
statzons in Ontarlo, Canada, and provzdes program
servzces through cable systems and dzstrzbutlonkpf
v1deotapes. L S T

.

- “

Resu%ts indicate that 30'peroent of the approximately‘

5 million adults. 11v1ng in the provmnce were. engaged

in a dellberate learnlng activmty. A further 18 percent
vwzsh to undertake: parﬁktlme deliberate learnlng.

The}survey was'conducted between 28 October 1974 and

‘10 January 1975, through personal 1nterv1ews with 1, 541

male &nd female resmdents of Ontarlo of age 18 to 69..

not enrolled 1n educatzonal ins 1tutzons as fullwtlme
. students.; The respondents were selected 1n a multl-
_s;aged systematic random sample.

)
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a T \\\ghe flndlngs,;as weli as ‘the flndlngs related to
- -obstacles to 1e9rn1ng experlenced by dszerent groups
‘ of the adult populatlon are being used in draW1ng of
IR "'conclu51ons regardlng the rgle of the medla ‘and, in 1 o
" particular, the mass media, 'in meeting those needs for .
part-time‘ learning which are not being met by the v
"l'exlstlng opportunities and facilities, on.the one hand,
.and on the other -- in removing the obstacles which
_Thamper access to 1earn1ng for those who consciously
- = deslre to enter such an educatlonal venture,
DA;'The study p01nts, fOr example, to many SPGCIflc areasv
,'where med;a support may be of help.‘ In some cases, 1t ’
1dent1f1es unserveﬁ target audiences, in other cases it,
'implles ‘the use of more dzversxfled teachlng/learnlng _’, ‘
- .. situations. In still others it pomnts to the need . for ,*e -
’ - a new currzculum so..as to make it more pertinent to '
B ‘learnlng needs which’ Learners and future Learners can
1dent1fy as theln,own. .

-4
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The folloﬁinq are seleeted'higﬁlighta.of‘theﬁdtudx, S




THE "LEARNERS" AND THE "WOULD-BE-LEARNERS"
':The number of Ontarzo adults who are actively engaged
in 1earn1ng can be consmdered by all standaras as
'relatlvely high. Thevinczdence of 1earn1ng, as well‘
as the interest in learning by those who dre not yet

-

L)

engaged in a dellberate learning process,. sgreads over "

_the entire spectrum of adulthood and early old-age.
‘At least 1, 400 000 adults are actlvely engaged in a
systematic learnzng actmvmty, 80 percent of them have
the intention of. contznuzng systematlc‘learnzng in
the near futuxa, ‘and over 800,000 adults who
currently are flot engaged in such ‘an activity » at
1east in. thezr own perceptlon - express the 1ntentzon

to study in the. next year or two. -

One of the_main conclusions that may be derived
from these aata'is"that Ontario's educational oppor-
tunities are numerous and relatzvely access:ble to
‘many parts of the population. The educatzonal services
in ontario are already, to a smgnzflcant degree, '
"open". Judglng, ‘however,- from the number of Wbuld—
Be-Learners and thezq specifjc demographic -and socmo-‘
economic characterlstzcs, aid ‘- as it will be seen
later - from ‘the reasons why ‘the Non-Learners' qg not
. partig¢ipate in learnlng actmvxtles, the educational
servxcegxln their present state are not sufficiently
adaptedxto the needs of numerous EElelc population
’groups.

[}




- Among those whoerequire a more "open" edﬁcational L
system are women, particularly vomerof age I8 to 20, p
25 to 34 and 45 to 49, and persons of certain types '

;of occupatmons, e.g., homemakers and clerical werkers. -

The results of this study indicate cIearly‘that
working adults need new and a greater variety of o
educational services and opportunities. Anticipating
findings which will be discussed later, it should be ;
',polnted out that these newly requmred services would |
have to take into account, . to a’ greater degree .
than existing sexrvices, people's constraints in ¥
time, in geographmc location, in abmlmty to 1eave
home, in ability to travel, etc. Opportunmtmes better
‘adapted to particular needs ‘are also required by both : -
the youngest adults and the middle aged. ' //f
In 1argerurbanrcentres,,despite the.high incidence . A
of learning, more learning opportunities are needed '
for numerous groups of adults unable to take advantage
of existing ones., : ' . /‘?
A b

"Hore efforts are needed to make 1earn1ng accesSmble
to various ethnic groups, particularly the French E
speakzng populatmon of Ontarmo.

1 ) - .
Income 1eve1'and the ;evel of,educational attainment '
are closely related to participation in“adult learning.
The more pecple are educated and the more money they -
earn, the more actively they are interested in learning.
However, the variable that is most responsible .

K
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for the 1nc1dence of learning seems to be’ educatmonal
attalnment. If the 1ncmdence ‘of learning is hlgher

o among those with a hlgher personal and family 1ncone,

it appears to be so because their educatlonal atta1n~

'ment is generally higher.

L ye

The gap between the "haves" and "have-nots" in educa-

»"tlon seems to widen, though the level of educatlonal

achievement of- the populatlon in general seems to be
increasing. More efforts are needed 1f there ‘is to
be -any change in the chronic situation in which the
lower socioeconomic classes.are censisten£1y_“undern—
represented” among adult 1eerning participants, while
those of ‘the middle and- upper groups are consistently-
"over-represented"

Among those who are 1n search for 1earn1ng opportunl—
ties better adapted to their needs one may also -
identify four other. 51gn1f1cant groups : whlte-collar
workers, unskilled labourers, rural adults and’ home~‘
bound people. '

Loeking at the, findings from thHe point of view of .
different variables, the relatively major groups of
Learners can be identified as:

- persons of*age:&8 to 29

- men of age 18 to 34

- women of age 18 ‘to 29 and of age 45 to 49

- °sxngles )

- persons whose 1anguage most often spoken
 at home is English

Y
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v
‘Q’ﬂ‘?fe’; ~ those with at least some postrsecondary
. 3R educatzon . .
w ! : - Ppersons who are employed full—tlme .
'.17 ! N 'profesalo ls and whlte-collar workers
S ~ people w12i a famlly income of over $20, 000

= people 1ﬂ.commun1t1es of over 500,000
=~ persons residing in South Central Ontario

° The major clusters of Would-Be-Learners comprise:
, LT o
- women of age 18 to 34 and age 45 to 49
- men of age 25 to 29
-~ persons with chlldren'at home
- persons wzth fote than grade school educatzon

~ and less than completed high school ‘ - . .
- people with at least some nost-secondary "
E - education :y, - . o

- homemakers o

- people employed part-tlme

¥ - whlte-collar, clerical workers
s - unskilled lahourers ; :

. - people with a personal'lnbome below $7 500
and above $12,000

= people living in centres of 30,000 to 100 000

and in rural areas ‘

- people living in Eastth Ontario

Among Non~Learners, the most szgnlfzcant groups can
be identified as: o . . o
. ) v V -
- people of age 50 to 69 and -age 40 to 44

k]




While 70 percent oerearners take at least one course

~ men of age 40 and over
- women of age 50 and. over
- persons with. 5 or more chlldren -at home
= persons who are wxdowed, separated or.
divorged L *],, S
- .persons speaklng 1anguages other than
English at home
- . people whose educatzonal attaznment is not
higher than grade school
~ = retired persons . '
-~ farmers |
- unskilled labourers IR _
~ persons with a family income of less than
. §10,000 '-,; ' 1
= -people. from rural areas and from centres of
10,000 to 30,000
' =~ residents of Northeastern Ontario.

WHERE DO ADULTS LEARN? s e

in a formal education institution, all formal educa-~

tion institutions together have only a 30 percent <y
shaye of the total’learning activities of adulfs. In/ L
other words, 70 percent of delmberate learning takes
place outside the system whose prlmaxy ovgectlve is

education.
. -l

%o

‘Still,'taking into account the number of different
individuals served, the greatest suppliers of educa-
tional opportunities throdghout the Province remain

) ) ) . /
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" study indicates that among this occupatlonal group (’

"undoubtedly formal education institutions.. Howevér,
the share of spec1flé types of formal education
ingtitutions varies quite substantlally from area

to area. - For example, while in South Central Ontario,

»&f\unlversltles provide for over 17 percent of the adult.
/1earn1ng act1v1t1es,.the1r role in northern parts of

the province is con51derably smaller in this respect.
Antlclpatlng_other_Qata that will be discussed later,
it is conceivablé that a certain type of. tele-univer-
sity, i.e., a higher education institution designed
specifically to meet the needs of people living in
areas where- un1Ver31t1es are not easlly accessible,
mavaell f111 a slgnlflcant gap.r ‘

:Whilg, as the .gtudy shows, there is a considerable
number of Would-Be-Learners interested in formal e

- learning among the population of the older age |
i_brackets, formal educatlon 1nst1tut10ns sdem to
cater more.to the needs of younger persons. .

Also, courses available at the place of work or
organized_by the employer‘seem to be oriented rather.
toward the ycunger age brackets, leaving the occupa-
tional concerns of the older people unmet.

»

Very few learning opportunjties.seem to be offered s
at the place of work for unskilled workers. The

there are more Wbuld-Be-Learners ‘than Learners.-
The gap in educational opportunlties for this group

becomes more evident if we,také into account

L4




the fact that their major 1nterest is vocatzonal ' R
educatmon. a ' :

Nearly "40 percent of all adult Learner; partioibate
in learning for credit._ However, here agaln, it
seems that the opportunities for learning for credit - ’
are de51gned to fit the needs of the young. The

study shows clearly that the demand for thls type

~of learning is consmderably higher amorng older age -

-

groups. o, | i

o

+

Se1f~d1rected 1earn1ng is very. popular among Ontarlo’ S
"adults. Another 'form of home—based learningy ’ ‘ -
1earn1ng through radioc and television, also seens to

be qulte substantial in comparzson-wrth the relatzvely“

few opportunities for systematic study currently being

offered. These factors, .seen in the. light, of the i sy .
demand for more formally recognized learning schemes, ‘

as well as in the light of a nunber of other elemamts

that will be mentioned later, seem to indicate *the

need for the introduction of a.greater variety of -forms

. for sequential and structdred*iearning. /

- WHAT DO, ADULTS LEARN? - =
0ccupatzonal concerns of. all kinds are undoubtedly
' one of the most powerful motivational forces for
) learnzng.“ Sixty pereent of all Learners study at
least one subject related to their jobs and °
occupations, and nearly half of all learning projects
are connected with ?h@s‘domain of interést. . The

R,
ey
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o . . \.‘\}
.1ntentlons of Wbuld~Be—Learners are smmxlar,

, although, as a greater proportzon of them are,
not employed, they may be less incllned to ‘

fartlculate thms motivation.

s

A substant1a1 amount of 1earn1ng takes place as a

" result of concerns related to personal growth,
development .and self-redlization. The other two
major .stimulants are recreational interests and the
interest in attamnmng hlgher levels of formal
educatlon. :

Very often the nominal description of the subjects
people study or intend. to study may not be easily.
identifiable with their actual interest and purpose
of learnzng. It is also conceivable that peeple

may often not be in a position to recoghize easily
whether or not a given subject arca is, in fact,
congruent with their desires and aspirations, It #
seems particularly important, therefore, that edﬁca-”
tors and e&ucatiohal plannerg provide cpportuﬂitiés -
for learnmng that are more closely related to
peoples' desires and motxvatxons, and that educateenal
Opportunmtles be described in terms of the various
goals they can help to achmeve.

Is)

*?he analysis of what peeple 10 tn, as well as the
comparison of 1n£ormatlon related to Learncrs and
ﬂpuld~Be~Learners ‘seem to point to a number of gaps.
For example, more flexible educatxonal opportunities
are needed in the domazn of vncatlonal and professional




s

' eduggtlon, part;cularly for persons of age 1&.to 2

J
-

- . S . . ~

.
(3

for'women, and for'persons Wlth a relat}vely 1ower
1eve1 of educatlonal attainment." '

&

de- More flexlble 1earn1ng opportunltzes 1n the domalnrh‘
'-,'of formal educatlon seem to be needed to meet the

needs of persbns of age 21 to. 24 ‘and 45 to 55, and -

) 'ﬂln partlcular of women,vof persons Wlth some post-
”_'secondary educatlon, and of profe881onals, executzves,'

and managers.e
'More opportunltles for educatlon 1n the domaln of f
"hobbles and recreatlon seem to be requzred for women

of .age 21 to 55, for persons w1th an. educatzona%

."attalnment below completed hlgh school, and for
j:homemakers.;envypv L

'p-/f."

3@;0pportun1t1es for personal development are in hlgh
_ .d'demand by persons of“age 25 to 29, and by persons
o ”Q:W1thout any secondary educatlon. N

}REFERREDeMEmHons’oF,LEARNING el

\ .

E=3

partzclpatlon in radxo and telev1slon learnlng '
-relatzve to the number of study opportunltles bffered'
. by . the media in a'systematlc way. |

-

,The'infornation on-the'methods of learning whi¢h .

Learners<andﬁWbuLd—Be-Learners-prefer ard/ox oonaider

-

. We have already indlcated the con51derable popularlty_;
glof selfhdlrected 1earn1ng, as well as the 51gn1f1cant,‘



B ,"Eégsuitable adds - additional light'onvthe prohlem of
’ ”“?home—centred 1earn1ng or 1earn1ng at-a-dzstance. ” ”f”
On the surface it may be strlklng that the trad1t10na1
fmethods of classes and 1ectures are still very popular
eﬂamong adults. The other side of the co;n 1s, however,
'.that hundreds of thousands of ‘persons consider suitable
e and, 1n many cases, prefer to learn through such methods
iy : ',ﬁf; as learnlng by correspondence, short term semlnars and
' ' :_, ‘conferences, communlty groups, 1nterest groups, actlon :
L R groups, watchlng specmally produced telev131on programs':p'
| ;""! - accompanzed by study guides, llsten;ng to eéducational .
' radio programs and audio cassettes accompanled by study
guzdes, and through self-dzrected learnlng. It seems
~ that in a satuatlon where hundreds ‘of thousands of ‘
“-people cannot use the ex1st1ng educatlonal opportunztzes,
‘there is plenty of room for 1n1t1at1ve and plenty. of :
mfpromlse for .success for the . 1ntroductmon of-a varzety o
- of multl-media and: multl—method teachlng/learnlng o
. _schemes and approaches des;gned for: speclfzc target R
S 5 audlences ‘and speclflc subject areas.. ' o

po AD_HL!,‘?S wml*cnzuirj:s?' "DO'A'D’ULTS' 'WANT DEGREES? ~

.Over 1 300 000 . Learners and hould Be-Learnersvare%ﬁh
1nterested in 1earn1ng for credit or some other k1ndf
of recognition of their 1earn1ng ‘effort as compared
with about 500, 000 persons who currently study for
credit. The two most numerous groups, . counting each

" around a half a million people, seek a written con-
flrmatlon of satlsfactory completion of a course of _
study, or a credlt toward a professlonal or: vocatzonal

R




A | ll‘certificate.' Over 200 000 adults want to study for C ot
_.y‘ - a credlt toward a unlverslty degree and about 50, 000 R e
' - for a hlgh school credxt., A R ";V“A;: : |

B The interest in OfflClal recOgnitlon of the 1earn1ng
effort is not less notlceable among respondents wzth
__higher levels of educatlonal attalnment.. This 1nterest
nfzs hzgher among employed re5pondents than among'non-
_ employed and among those employed full-time than part- A
. . time. ' e A S ST

The deszre for credlts is not llmlted to those who
study academlc orfvocatlonal subjects.- A 1arge .-
proportlon of persons 1nterested in personal develop-'
o ment, hobbzes»and recreatlon, home. and famzly, and
'~ other educatlonal purposes havang very llttle to do

LY

2 | w1th the realm of formal steps, 1evels, grades, -etc.,
‘ would, stmll, very much like to have somg kind of an o
offxclal recognztlon for their learning effort. One ld "5

has the 1mpression that for many people the lssuzng o
- of certificates of completzon of courses, of ach1eve~’f*fy.
 ment, or 51mp1y of attendance, may play a motlvataonal
role in: 1earn1ng. R o _ x *,'
‘f,f;f"~ Learners and Would-Be-Learners were asked whether
o ' ’d\they would like to get a degree or dlpboma if they -
had the opportunlty withln the next ten years. .
Nearly 70. percent of Learners and 60 percent of Would-
1Be-Learners answered in the afflrmatlve. f

RN

Among Learners, seen from the numerlcal pomnt of vmew, A
the most popular title is ‘a Bachelor's degree, followed '
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by a certzflcate or 1icense to: pract1 e an occupatlon.

' 'The thlrd place - in terms of frequency of expressed
: des;re - i, taken by a Master s degree.c: L

f

-'“b'Wbuld-Be-Learners are most frequently 1nterested in .

occupatlonal credentlals, follo&ed by & hlgh school
Zdlploma and Bachelor s degree, L L .

TﬂL most popular credxts “through all age groups are
~a Bachelor S degree and an occupatzonal 1lcense. |
Speaklng 1n numerzcal terms, 1t can. be estlmated
‘that’ about 350,000 1ndlv1duals would be 1nterested
in Bachelor 's degrees, which is about the same number
of people who are 1nterested in occupat;onal certzfl—
~ cates or/llcenses, over: 200, 000 .persons are 1nterested
Sin Masters degrees, about 160 000 in hlgh school o
‘-dzplomas, about the same number in communzty college )

- e 4

V':'dlglomas, and about 60 000 in Doctors degrees. B

) WHYA ADULTS LEARN. |

”The establzshlng of reasons for whlch>people Learn,

+

"Vz'on the basis of thezr spontaneous replzes durzng a

| Vsurvey 1nterv1ew, is 1mportant for the de51gn of
‘1earn1ng programs to-meet people' s needs, for the

. proper marketlng and promotion of dvailable learnlng

“opportunztzes, etc.. The 1mportance of provzdlng

.learning opportunitiee desxgned in content ‘and form

to relate better to the needs and desires felt by

people themselves cannot be overempha81zed.

16



By far the‘two'ldréest clusters of'reasons are the
deszre to achieve personal goals."understood as a
quest for personal growth, development .and fulflllment,
and the désire to achieve practlcal goals: understood

as aome kind ‘of material beneflts. These two categorles ;

- of reasons are- nmost, frequently mentzoned by both Learnersl'

and Would-Be—Learners, by respondents of all age groups,u"

and of both sexes, of all levels of educatiocnal attaln- .

ment-and of all other demographic and socioeconomic
varlables. Relatlvely few answers reflect a-desire to
nmeet a relzglous or - soczal goal.» Also relatlvely low
1s the frequency of referrlng to the des;res to meet _
famzly needs. Generally speakzty, there is a high )
degree of congruency between the respo ses related to
categorzes of learnzng 1nterests, and Ehej;edponses
regardlng reasons for learnzng.

el - .

v

OBSTACLES TO. LEARNING

Perhapsvthe best?way»of'summihg‘up'the'findings about -

barriers to learning and reasons for not learnlng would

be to look at the data from the perspective of the

~total populatzon. Ne&rly two million adults in the
province consider. that being busy is an obstacle to
learning. Nearly 700, 000 persons, 15 percent of the -

total adult populatlon, conszder that they can't

- -~afford learning actmvztles, and half-a-million people

. consider that they are too tired to learn. . Over ‘half-
- ‘a-million find it too hard to get out of the house, and
- for nearly half-a-million people courses are located

too far away. '




Nearly 400 000 people ﬁ:.sl:.ke schedules and exams,
“.,/over 300, 000 adults are not certain that the courses

/" that are available are of value to them, and a quarter-

of-a-mzllzon conslder that the avallable courses do.
not correspond to thelr 1nterests.'

>[;1Lack of se1f~conf1dence does not seem to’ be a major

‘‘obstacle only about 4 percent'of all respondents
‘are not sure that they are capable to handle learnzng,
and about 6 percent feel that they lack 'the przor
educatlon necessary for further 1earn1ng.

Let's set asmde such reasons as being too busy, belng
too tired ‘and lack of 1nterest ;E further learning,
assumlng - rlghtly or wrongly - that they belong to-
those about which the educational ‘planner or admmnl- S
strator can do 11tt1e. The major group of obstacles
. to which. solutzons ‘have to be sought will then be
those related to financia} problems, . moblllty, and
problems with adapting to exlstzng opportunities,
It might be worthwhlle to have a loock at how they
affect the major clusters of Would—Be-Learners and

L7 Non-Learners.-,

WOmen of age 18 to 34 and’ 45 to 49 have been 1dentif1ed
as a maJor group seeking an opportunity for: learnzng.
hen we 1ook at the obstacles Wthh respondents
mentioned most often, financial and Tobility

problems are on the .top of the list for women- v
Wbu1d~Be~Learners of age 18 to 24; for women of age

25 to AAﬁ_they ‘are in second, .third, and fourth place,
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1mmed1ately after "being busy" ’ For another major'
cluster of Wbuld-Be—Learners - men of age 25 to 29 =
'flnanclal problems are the second most frequently
‘mentzoned, and those related to mobility problems

are fourth on the llst of obstacles.

Seen from the perspectlve of other varlables, Vould—‘
Be-Learners with children at “home l1ist the f1nanc;al
" and mobllzty problems . in “second, third, and fourth
place. The same three obstacles related to. fznanclal
problems and mobility are on the top three or four
places on the list for Would—Be~Learners ~who are
homemakers, for Eould-Be—Learners w1th only some and
completed post~secondary educatmon, for white-collar
workers and unskllled labourers, and for Wbuld-Be~

- Learners 11V1ng in Eastern Ontarlo. '

The patterns are very similar for Non-Learners except'
‘that the: problem of adaptablllty to exletlng opportuni--
_ties, and problems related to the lack of self-confi- -
dence seem to be of somewhat greater 1mportance.

The analysis‘of obstacles4to}learning‘and“reaSOns for
not'learning seem to point onceragain to the great >~
~ role that media-based educational systems could play

in meeting the learning needs of the Ontario population,
particularly if thethere combined with a variety of
ihteractive teachlnq/learnlng situations adapted to
people's requlrements in terms of time, locatlon and
approach. A more detailed dlSCUSSLOn of these problems
is, however, outside the terms of reference ofiethis
report.



